[image: ]
[bookmark: _Toc202954752]The ArtsXchange Behaviour Policy (Updated 2025)

"If we treat people as they are, we make them worse. If we treat them as they ought to be, we help them become what they are capable of becoming."
Haim Ginott
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[bookmark: _Toc202954753]Interpretation of language in this policy
To ensure clarity and consistency across all staff, the language used in this document follows these definitions:
· “Must / Will / Required”: These actions are mandatory and must be followed by all relevant staff.
· “Should / Expected to / Encouraged to”: These actions reflect best practice. Staff are expected to follow them unless specific circumstances justify an alternative approach, which must be documented or raised with a line manager.
· “May / Can / Where appropriate”: These actions are optional and to be used at the staff member’s professional discretion, based on student need and context.

1. Introduction & General Principles (Revised)
At ArtsXchange College, we are committed to creating a safe, inclusive, and empowering environment where every student is supported to grow both emotionally and academically. We recognise that many of our learners have experienced complex challenges, and we understand behaviour as a form of communication that reflects a young person’s internal world.
We believe that with empathy, structure, and consistency, all students can thrive.
Our behaviour approach is therapeutic, trauma-informed, and rooted in strong relationships. We draw inspiration from The Beckmead Trust’s model while adapting it to fit the distinctive culture and creative ethos of ArtsXchange.

[bookmark: _Toc202954754]Our Guiding Values
· 🤝 Respect – We listen, understand, and value every person’s voice and experience.
· 💪 Resilience – We support students in facing and overcoming challenges.
· 🔄 Consistency – We provide predictable, calm responses and clear expectations.

We also acknowledge that some students may:
· Have experienced trauma or loss (e.g. bereavement, violence, rejection).
· Live with neurodivergent conditions such as autism or ADHD and therefore require specific support in understanding boundaries and managing emotions.
· Struggle with attachment, trust, or self-esteem, which can influence how they respond to adults and peers.

To meet these needs, we adopt the following principles:
· Unconditional Positive Regard – We separate the child from the behaviour and provide acceptance and support even when behaviour is challenging.
· Secure Attachments – Staff build consistent, caring, and boundaried relationships with students to help them feel safe and seen.
· Emotional Literacy – We teach students to recognise, name, and regulate their emotions using age- and need-appropriate strategies.
· Staff as Role Models – All adults model emotional regulation, respectful communication, and calm leadership.
This policy reflects not only our legal obligations regarding safeguarding and SEND, but also our moral commitment to helping students build better futures.

[bookmark: _Toc202954755]2. Understanding Student Needs
We recognise that many of our students face complex barriers that influence their behaviour. These barriers are often rooted in lived experiences, neurodevelopmental differences, or ongoing social and emotional challenges. As a school committed to inclusive and therapeutic practice, we adopt a trauma-informed, relationship-based approach that prioritises emotional safety, empathy, and understanding.



Key areas of need include:

• Neurodiversity & Sensory Needs - Many of our students are neurodivergent, including those with Autism Spectrum Condition (ASC), ADHD, and sensory processing differences. Their behaviours may include stimming, heightened sensitivity to environmental stimuli, resistance to change, or regulation challenges. We do not view these behaviours as problems to be ‘fixed,’ but as indicators of need. Our staff are trained to respond in ways that reduce sensory overload, provide appropriate regulation tools, and offer predictable, low-arousal environments.
• Mental Health & Trauma – We recognise that many of our students have experienced trauma, loss, or disruption, and that these experiences can profoundly affect their ability to self-regulate, trust adults, or engage in learning. Trauma-informed practice underpins our response: we work to create emotionally safe environments where students feel held, heard, and understood. Where behaviour signals distress, we prioritise co-regulation over punishment, using consistency, calm communication, and trusted relationships as the foundation for repair and growth.
• Disengagement & Attendance Challenges – For some students, avoidance behaviours such as lateness, refusal, or absconding are signs of deep-seated anxiety, unmet needs, or a breakdown in the relationship between the student and the learning environment. In line with The Beckmead Trust’s principles, we use individualised pathways, flexible timetables, and persistent relational work to re-engage students in education at a pace that honours their emotional readiness.
We believe all behaviour is a form of communication. Our role is to listen beneath the behaviour - to see the child, not just the conduct. We approach each student with unconditional positive regard, holding the belief that every child wants to do well when they can. Through consistent boundaries and restorative practice, we support students to feel safe, valued, and empowered to make positive choices.
[bookmark: _Toc202954756]3. Classroom Environment & Positive Attachments
Creating a predictable and nurturing learning environment is essential:
· Classrooms should be clean, calm, and organised with flexible, sensory-friendly setups.
· Visual supports such as timetables and prompts should be accessible to all students.



[bookmark: _Toc202954757]3.1 Providing Good Attachments
Secure, trusting relationships are the foundation of positive behaviour. Staff build attachments through:
· Consistency and reliability in interactions.
· Listening to understand, not to respond.
· Recognising emotional states and offering appropriate support.
· Modelling healthy communication and conflict resolution.

Strong attachments reduce anxiety, increase engagement, and help students feel safe and valued.

[bookmark: _Toc202954758]4. Behaviour Expectations
We expect all members of our community to uphold these core behavioural values:
· 🛡️ Safety – Act in ways that protect yourself and others.
· 💗 Kindness – Treat people and property with care.
· 📣 Communication – Express yourself honestly and respectfully.
· ✋ Responsibility – Own your actions and their impact.
· 🤝 Respect – Value differences, boundaries, and contributions.

[bookmark: _Toc202954759]Non-Negotiable Behaviours (require immediate SLT intervention):
· Possession of drugs, weapons, or dangerous items.
· Bullying, harassment, or discrimination.
· Violence or threatening behaviour towards others.
· Damage to school property.
· Deliberate refusal to follow safety-critical instructions.










[bookmark: _Toc202954760]5. Behavioural Management & Interventions
[bookmark: _Toc202954761]5.1 The Behaviour Strategy
This behaviour strategy is designed to align fully with the therapeutic, trauma-informed, and relationship-led values of the ArtsXchange Behaviour and the Beckmead Trust. It supports early intervention, family collaboration, and restorative practice, with
 escalation guided by student need, not rigid thresholds. All stages are flexible and informed by context, professional judgment, and emotional safety.

Stage 1: Initial Monitoring and Parental Notification
Trigger: After 5 behavioural incidents are documented.
Action: A phone call is made to the parent.

First Call: By the teacher to discuss concerns and provide feedback.
Second Call: If behaviour persists, the tutor contacts the parent to explore.
Third Call: If necessary, a member of the Senior Leadership Team (SLT) makes a formal call to emphasize the seriousness of the situation. The student is reminded of behaviour expectations and provided with appropriate support or interventions. A reflection or restorative conversation may be facilitated with the student.
Goal: To address minor behavioural issues early, maintain open communication with parents, and implement supportive measures.






Stage 2: Planning and Targeted Support
Trigger: After 3 calls to the parent (total of fifteen behavioural logs).
Actions:
· A meeting is held with the parent/carer, student & Behavioural Lead
· A behaviour support plan is co-produced, drawing on student voice, family insight, and professional expertise.
· Options such as mentoring, regulation coaching, trauma-informed interventions, or adjustments to timetable may be explored.
· The plan is shared across key staff, reviewed regularly, and adapted responsively.
Goal: To collaboratively identify and respond to underlying needs, promote regulation, and support long-term change.

Stage 3: Intensive Support or Safety-Based Intervention
Trigger: Persistent or serious incidents that may require safeguarding or safety-led action, despite previous relational strategies.
Actions:
· An SLT review is held to assess risks, student needs, and previous support outcomes.
· If necessary, a short-term exclusion may be used only in response to high-risk safety concerns or persistent failure to adhere to the college rules—not as a default step.
· A reintegration meeting is conducted upon return, including family and key staff, with a focus on repair, reflection, and forward planning.
· Behaviour plans and safety strategies are updated to reflect new insights and to prevent recurrence.
· Restorative practice is used to repair any relational harm and support reintegration. 
Goal: To protect wellbeing, maintain a safe and inclusive environment, and ensure any necessary interventions are proportionate, relational, and repair focused.

[bookmark: _Toc202954762]5.2 Restorative Justice & Conflict Resolution
Restorative approaches are central to our ethos and behaviour policy. We believe that relationships are at the heart of effective learning environments, and that when conflict arises or harm is caused, meaningful resolution should centre on reflection, empathy, and repair - not punishment or exclusion.
Restorative justice provides a structured framework that helps students take responsibility for their actions, understand the impact of their behaviour on others, and actively participate in rebuilding trust. Rather than focusing on blame, we prioritise dialogue, mutual understanding, and learning from experience.
Key elements of our restorative approach include:
· Restorative Conversations – These take place between the individuals involved in a conflict, often facilitated by a trained adult. The goal is to create a safe space where all voices are heard, and participants are supported to express their thoughts and feelings honestly. These conversations can occur informally (e.g. a corridor chat) or in a more structured meeting depending on the nature of the incident.

· Reflective Prompts - Staff use consistent, open-ended questions to guide reflection:
· What happened?
· What were you thinking and feeling at the time?
· Who has been affected and how?
· What needs to happen to put things right? These prompts encourage emotional literacy, perspective-taking, and deeper self-awareness.
· Reparation - The process of making amends is a crucial step in restoring relationships and community balance. Reparation may take the form of a sincere apology, a written letter, an act of kindness or service, or a contribution to the school community. The aim is not to “make up” for the behaviour in a punitive sense, but to demonstrate care, rebuild trust, and promote healing.





· Purpose & Outcomes - Restorative justice seeks to:
· Build empathy by helping students understand the emotional and relational consequences of their actions.
· Reduce shame by focusing on behaviour rather than labelling the individual.
· Foster accountability through student-led solutions and active involvement in the repair process.
· Strengthen relationships by promoting honesty, trust, and mutual respect.

We believe that when students are given the chance to reflect, repair, and grow within a supportive structure, they are more likely to internalise positive values and make lasting change.
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6. Rewards & Positive Framework
We celebrate progress, effort, and values-driven behaviour through a variety of age-appropriate rewards:
[bookmark: _Toc202954764]Core Principles
· Reinforce adult readiness: Focus rewards on behaviours that align with professional conduct and personal growth.
· Foster intrinsic motivation: Recognise not only outcomes, but consistent effort, personal development, and contribution.
· Ensure rewards are discreet, meaningful, and age-appropriate, avoiding any patronising formats.

[bookmark: _Toc202954765]Positive Behaviour Recognition
Students earn positive behaviour points on Arbor for:
· High engagement and focus in lessons
· Consistent self-regulation and maturity
· Demonstrating respect and professionalism
· Positive peer support and helpfulness
· Improved or high attendance
· Participation in enrichment, leadership roles, or external opportunities
· Evidence of resilience, growth, or reflection
· Embodying college values across the site

[bookmark: _Toc202954766]How It’s Logged and Tracked
· Staff log positive points on Arbor at the point of behaviour
· ‘Recognition Wall’ shared via digital screen, weekly email, or tutor notice
· Tutors review progress with students during tutor groups
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· Used to acknowledge meaningful progress, contribution, or resilience
· Can be posted home or handed directly to the student
· Logged in Arbor alongside other positive behaviours
· Contributes to eligibility for half-termly rewards

[bookmark: _Toc202954768]End-of-Term Awards Ceremony
· Held in final week of each term
· Celebrates achievements in:
· Academic progress
· Most improved
· Attendance
· Contribution to community/college life
· Resilience and leadership
· Families and staff invited to attend

[bookmark: _Toc202954769]Jack Petchey Achievement Awards
· Integrated into termly recognition system
· Nominations based on student effort, attitude, peer support, or outstanding personal growth
· Winners receive certificate, badge, and funding to support a college initiative or activity of their choice
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	Type
	Examples


	Immediate
	Positive postcard, praise from staff, text/email home, Positive Feedback token



	Short-Term
	Eligibility for a weekly positive feedback reward draw (value £5)

	Half-Termly
	Reward trip eligibility

	Termly
	Student of the Term prize - £40 Amazon voucher – for the student who has received the most positive feedback tokens this term
£20 Amazon voucher – for a lucky dip raffle draw 
Jack Petchey Award nominations



	Annual
	End-of-Term Awards Ceremony: recognition across categories (academic, pastoral, values-based)
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· Weekly recognitions shared via digital bulletin (email or Teams)
· Staff and tutor groups nominate weekly standouts
· SLT drop-ins to celebrate success in classrooms
· Certificates/postcards presented in tutor sessions or directly by SLT
· Shared highlights via digital bulletin and parent comms
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[bookmark: _Toc202954773]7.1 Prohibited Items
Possession of the following items is prohibited and will lead to confiscation and potential further action:
· Knives, weapons, or imitation items
· Drugs, alcohol, or illegal substances
· Stolen property.
· Fireworks, vapes, or smoking paraphernalia.
· Pornographic material or hate symbols.
SLT may request a parent to collect items and involve external agencies where necessary.
[bookmark: _Toc202954774]
7.2 Dress Code
Students are not required to wear uniform but must present themselves in a way that reflects the college’s professional values. Students should avoid:
· Offensive or discriminatory slogans/images
· Excessively revealing clothing (e.g. crop tops, short shorts, sheer fabrics)
· Wearing hoods, balaclavas, masks or helmets indoors

[bookmark: _Toc202954775]7.3 Nail Extensions
Long or sharp extensions that pose a health and safety risk may result in:
· 🛑 Temporary withdrawal from activities
· 🏠 Being sent home to adjust presentation






[bookmark: _Toc202954776]7.4 Mobile Phones

· Pre-16 students are required to hand in their mobile phones and electronic devices upon arrival at the college premises. These devices are stored securely and returned at the end of the day.

· Post-16 students may retain their mobile phones; however, if these are used inappropriately within the college community, students will be required to submit their device to a member of staff for safekeeping until the end of the day.
· If a Post-16 student refuses to comply, they will follow the same protocol as Pre-16 students, including the involvement of parents/carers.
If students are discovered using a mobile phone in college against expectations, a request will be made for a parent/carer to come in and collect the item.
Should a student refuse to follow staff instructions regarding phone use, this may result in a one-day suspension on the following college day.

[bookmark: _Toc202954777]8. Transitions, Attendance & Teamwork
We recognise that consistency, predictability, and positive relationships are critical for student wellbeing, especially for those with elevated levels of vulnerability or emotional need. Disruption to routine, changes in setting, or inconsistent adult responses can trigger significant anxiety, distress, or disengagement. As such, we prioritise a highly collaborative, student-centred approach across all aspects of transition, attendance, and teamwork.






[bookmark: _Toc202954778]8.1 Major Transitions
Transitions—both big and small—can be emotionally taxing for students, particularly those with trauma histories or neurodivergent profiles. We take proactive steps to prepare and support students through these moments of change.
Supportive transition strategies include:
· Planning Meetings involving key staff, parents/carers, and the student where appropriate.
· Visual Aids & Social Stories to explain upcoming changes in an accessible and reassuring way.
· Phased Introductions to new environments or adults, allowing for gradual familiarisation and relationship-building.
· Transition Passports or Profiles shared across settings to maintain continuity of support.
· Staff collaboration is essential - effective transitions rely on adults working closely to manage expectations, reduce uncertainty, and provide a calm, reassuring presence throughout.

[bookmark: _Toc202954779]8.2 Non-Attendance & Re-engagement
We take a compassionate and strategic approach to addressing persistent absenteeism. Attendance issues are rarely about defiance—they are often symptoms of anxiety, fear, or disconnection. Our goal is to rebuild trust in the learning environment through relational work and tailored support.






Re-engagement strategies include:
· Home Visits to check on wellbeing, maintain connection, and offer reassurance in a non-judgmental way.
· Flexible Reintegration Timetables designed around the student’s emotional readiness and capacity to cope.
· Outreach from Key Adults with whom the student has a trusted relationship, ensuring continuity and emotional safety.
We work in partnership with families, acknowledging that each context is unique and requires a bespoke plan grounded in empathy and persistence.
[bookmark: _Toc202954780]8.3 Working as a Team
Behaviour support is everyone’s responsibility. Consistency, communication, and professional reflection are vital to ensuring our responses to behaviour remain aligned, fair, and effective.
Team-based approaches include:
· Daily Briefings & Debriefs to share key information, highlight concerns, and reflect on successful strategies or challenges.
· Cross-Department Collaboration, ensuring that all adults—teaching and non-teaching—are part of a cohesive support network.
· Shared Strategies & Documentation, including behaviour support plans, regulation profiles, and individual risk assessments that are accessible and regularly reviewed.
This culture of teamwork reduces staff stress, prevents misunderstandings, and ensures that students experience consistent boundaries and care across the day.






[bookmark: _Toc202954781]8.4 Multi-Agency Collaboration
Many of our students require wraparound support that extends beyond the classroom. We are committed to working in partnership with external professionals to ensure that every child’s educational, emotional, and safeguarding needs are met.
We maintain active links with agencies such as:
· CAMHS (Child & Adolescent Mental Health Services)
· Social Care
· Youth Offending Teams (YOT)
· Educational Psychologists
· Speech & Language Therapy Services
· School Nursing Teams and GPs
We participate in regular multi-agency meetings and contribute to Early Help Assessments, Child in Need Plans, and EHCP reviews. Our shared goal is to provide holistic, joined-up care that supports long-term positive outcomes for every child.
[bookmark: _Toc202954782]9. Recording & Reviewing Behaviour
Consistent and thoughtful recording of behaviour is essential for safeguarding, early intervention, and strategic planning. It allows us to spot patterns, evaluate the effectiveness of our responses, and build a joined-up picture of each student’s journey. Recording is not simply an administrative task - it is part of a reflective and relational practice that helps us support students in meaningful, responsive ways.






[bookmark: _Toc202954783]9.1 Accurate and Timely Recording
All behavioural incidents, including low-level, relational, or high-risk events, are logged promptly on Behaviour Smart, our school’s central data system. This ensures that information is:
· Accessible to all relevant staff, enabling continuity of support.
· Monitored over time, so that patterns (e.g. times, triggers, locations) can be identified and responded to strategically.
· Used to evaluate interventions, helping us understand what strategies are working and where adjustments are needed.
· Shared appropriately with parents/carers and external agencies, ensuring clear, transparent communication and holistic support.
Staff are encouraged to provide objective, narrative-based accounts that include context, student voice (where possible), and any regulation or repair strategies used. This reinforces a culture of curiosity and compassion, rather than judgement.












[bookmark: _Toc202954784]9.2 Debriefing
Following a serious incident, a restorative debrief is an essential component of the recovery process—for both the student and the staff involved. These debriefs serve several purposes: emotional processing, accountability, learning, and relationship repair.
Debriefs typically involve:
· The student, supported to reflect on what happened, how they were feeling, and how they can move forward. This often mirrors the restorative framework and helps to restore a sense of agency and connection.
· The staff involved, who are offered a safe space to share their experience, express any emotional impact, and reflect on what could be learned or done differently in the future.
Debriefs are not disciplinary—they are therapeutic. Their purpose is to support regulation, restore relationships, and prevent future escalation.

[bookmark: _Toc202954785]9.3 Review & Evaluation
Behaviour data is not just recorded—it is actively reviewed and analysed at multiple levels to ensure we remain responsive and reflective in our practice.
Review occurs at the following intervals:
· Weekly by key staff (e.g. behaviour leads, SENCOs, safeguarding officers) to track emerging trends, identify students in need of additional support, and adapt plans as required.
· Termly at senior leadership level to review whole-school patterns, ensure consistency of response, and assess the impact of interventions or training.
· Annually, as part of the school’s policy review cycle, to inform strategic planning, CPD priorities, and to ensure alignment with current legislation and best practice guidance.


Regular analysis helps us shift from reactive to proactive support. It also allows us to celebrate successes—tracking how far students have come and recognising the effectiveness of therapeutic approaches. 
Staff should aim to log both positive and challenging behaviours in Arbor to ensure a strengths-based, balanced record that supports relational practice. This helps track student growth and allows for more informed planning and praise.


[bookmark: _Toc202954786]10. Implementation & Ongoing Review

EEF Implementation Framework
We use the Education Endowment Foundation’s (EEF) four-phase model:
1) Explore – Identify issues through data and discussion
2) Prepare – Define success criteria and plan logistics
3) Deliver – Train staff and embed practice
4) Sustain – Monitor impact and refine approaches
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Commitment to Growth
• This policy is a living document.
• We welcome feedback from students, staff, and families.
• We are committed to creating a safe, respectful, and aspirational culture for all.















[bookmark: _Toc202954787]📝 Final Note:
This policy supports our collective vision of a calm, inclusive, and empowering learning environment. By combining therapeutic approaches with consistent expectations and clear systems, we support every learner to thrive.
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Note: Agency staff without Arbor access should complete this form and hand it to a member of the Senior Leadership Team or Behaviour Lead as soon as possible. For safeguarding-related incidents, also alert the Designated Safeguarding Lead immediately.
ArtsXchange Incident Statement Form
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ArtsXchange College
Incident Statement Form
Full Name:
Date:
Location:
Who is involved:
Witnesses:
The following is what happened:
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Signature: ___________________________________/Date:___________

[bookmark: _Toc202954789]Appendix 2
Use of Force and Restraint
Although guidelines by the DfE allow physical restraint, at The ArtsXChange College, we do not use physical force; we believe these conflict with the college’s ethos, which revolves around mutually respectful relationships. Displays of power would damage these relationships and be at odds with the safe and productive environment we create. This does not mean that staff never physically intervene. There are occasions when it is necessary that staff may block or stand in between students and guide them away from the area or, in exceptional circumstances, use the powers in Section 93 of the Education and Inspectors Act 2006.
All staff receive PRICE Training at least once a year.
“When supporting people who are distressed in either education, health or social care settings, there are times when restrictive interventions are required to protect staff, the individual themselves and others within the community. Despite this need, PRICE Training is committed to restraint reduction and believes the use of coercive and restrictive practice can be minimised, and that the misuse of restraint can be prevented.” https://www.pricetraining.co.uk/ 
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Positive Handling

However, if a student loses self-control, positive handling may be required. The techniques and procedures used at the Artsxchange are in accordance with the “PRICE Training Techniques”. All incidents of physical intervention are recorded as serious Incidents on My Concern / Arbor, and parents/carers are informed.

Emergency use of reasonable force which occurs in response to unforeseen events in exceptional circumstances: 
 
In exceptional circumstances staff can use reasonable force: 
 
1. to prevent students from serious risk of hurting/harming themselves or others, 
2. from damaging property, 
3. from causing disorder. 

· Using reasonable force requires professional judgement in difficult situations, often requiring split-second decisions in response to unforeseen events or incidents. 

· Such decisions are known as a dynamic risk assessment, which will include a judgement about the capacity of the student at that moment to make a safe choice. 

· Staff training, line management meetings and practice supervision should support dynamic risk assessments. Unless the situation is urgent, staff should always use de-escalation strategies and techniques; any physical response must be reasonable and proportionate. 
 
· If reasonable force has been used, a verbal report is to be given to the Head of College or a member of the CLT as soon as possible after the event, and a written report is to be provided at the end of the same college day. 

· Parents/carers/significant others must be notified, and the staff member will record the incident on Arbor. 
Further information and guidance on the use of force and restraint can be found in the DfE guidance on Use of Reasonable Force in Schools 2013.
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[bookmark: _Toc202954792]Post-Exclusion Behaviour Support Plan (ArtsXchange)
This Behaviour Support Plan (BSP) template is intended for use during or after a post-exclusion meeting. It supports therapeutic dialogue, restoration, and forward planning in line with the ArtsXchange Behaviour Policy 2025 - 2026

[bookmark: _Toc202954793]1. Meeting Details
Student Name:
Date of Exclusion:
Date of Meeting:
Present at Meeting (staff, parent/carer, student):

[bookmark: _Toc202954794]2. Reason for Exclusion
Brief description of the incident (what happened, when, and where):

[bookmark: _Toc202954795]3. Student Reflection
What were you feeling before the incident?
What happened from your point of view?
Who was affected and how?
What could have been done differently?
What support do you think you need going forward?

[bookmark: _Toc202954796]4. Parent/Carer View
Parent/carer reflections, concerns or suggestions:


[bookmark: _Toc202954797]5. Behaviour Support Plan Summary
A. Identified Triggers or Patterns:
B. Agreed Regulation Strategies:
C. Staff Responses During Escalation:
D. Restorative Actions (e.g. apology, community repair):
E. Agreed Reinforcement or Rewards:

[bookmark: _Toc202954798]6. Safety Considerations (if relevant)
Risk reduction measures or agreements to ensure student and peer safety:
-
[bookmark: _Toc202954799]7. Review & Monitoring
Staff responsible for oversight:
Frequency of check-ins:
Date of next review:

[bookmark: _Toc202954800]8. Signatures
Student Signature:
Parent/Carer Signature:
Staff Lead Signature:
Date:
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